This paper describes an experimental learner-created podcasting assignment in a first-year undergraduate research skills course for professional writers. The podcasting assignment serves as a contextualized experiential writing project that invites students to refine their research skills by participating in the invention of an emerging genre of radio storytelling. The power of the podcast assignment lies in the liminal space it creates for learners. It moves students beyond familiar and regimented essay conventions to an unstable writing environment where digital tools for producing, publishing, and negotiating meaning offer a range of possible audiences, modalities, forms, and modes of meaning making. This space creates the pedagogical conditions for epistemic development, through which students adopt as their own the research practices of adept and experienced writers.
the course in the final blog entry consistently counters this experience of anxiety and resistance during the process. These blog entries include reports of feeling pleasantly surprised and proud of what has been produced, despite or as a result of the experimental project that tasked them with leaving their comfort zone. Students describe their published work as "pretty cool" and even "semiprofessional." For instance, one student writes "Never in a million years did I imagine myself doing something like this," and another student encourages others "to fully engage in every step of the podcast-making process, because the experience and satisfaction you gain are invaluable." Interestingly, some students reflect on how their typical ways of "doing school" do not work in the course. One student advises her peers not to "look at the class like a class" and another describes the course as an "excellent life experience." One of the most dramatic descriptions of the experience, from students who also describe the course as "fun" and immersive, speaks to the transformative potential of the project:
Our podcast process was much like a journey, like The Lord of the Rings, in that we began bothered and bewildered, visited dark and rank places to perform our research, and resurfaced with a large and evil burden lifted from us and most of our friends long gone.
Moving forward with the course will involve ways of mitigating the experience of anxiety, resentment, and resistance without losing the productive experience of decentering. In my most recent course offerings, I have been more explicit with students about the project of "writing from the side of not knowing" and how it may make them feel. I follow Arroyo's (2013) lead and include the following quote to my course syllabus: "The students are helping to invent the future of writing" (Ulmer qtd. in Arroyo, 2013, p. 111) . I have also taken steps to make the project more accessible. I now address the anxiety students experience about their recorded voice explicitly in the course by sharing psychological research that seeks to understand the unsettling experience of hearing and seeing recordings or images of ourselves, as well as by sharing resources and exercises for creating an authentic radio persona, and by working to develop an appreciation for vocal diversity that our multivocal podcast show embraces (though we also discuss our inability to control prejudiced responses of a public audience and the option to publish under a pseudonym as a protective mechanism).
If writing is social, it is the writing instructor's responsibility to create the conditions for students to write in the world, where their words are available for others to take up. The learner-created podcast assignment transcends the classroom's walls by using online tools for self-publishing and embracing the do-it-yourself culture of maker spaces (see Bell, 2017) . I have discovered that when
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Volume 29, 2019 http://journals.sfu.ca/cjsdw 62 student writing is public, interpretive, situated, and tooled, writing instructors do not have to tell students that they should care about writing well or writing responsibly. Rather, they must keep pace with student requests for support doing so. Writing pedagogy around research-based writing will benefit from a more sustained consideration of the interdisciplinary pedagogy I've begun to find productive. Additionally, further research on learner-created podcast projects and digital composition pedagogy would do well to investigate the ways digital media function as "modalities of learning" (Lee, McLoughlin, & Chan, 2008) through choric invention, as students learn by writing within media that simultaneously constitute technologies and places of collaboration, composition, production, broadcast, and interaction. It appears that possibilities for learner-created digital content afford students empowered identities, from creator to author and publisher, and opportunities to build epistemic agency through composition that is inventive and social. Future research should not, however, ignore the limitations and risks involved in tasking students with unfamiliar and techenhanced projects that defy the security of textbook-guided learning and potentially expose students to the darker elements of online communities.
